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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can use the writing process to plan, revise, and edit my writing (with support). (W.3.5) 

I can write simple, complex, and compound sentences. (L.3.1) 

I can use conventions to send a clear message to my reader. (L.3.2) 

I can use the writing process to plan, revise, and edit my writing (with support). (W.3.5) 

Supporting Learning Targets Ongoing Assessment 

• I can revise my Peter Pan summary paragraph to include simple and compound sentences. 

• I can capitalize appropriate words in titles. 

• I can correctly spell words that have suffixes. 

• I can use resources to check and correct my spelling. 

• Students’ sentence revisions 

• Students’ edited writing 

 



 

 

GRADE 3: MODULE 3A: UNIT 3: LESSON 5 

Revising and Editing: 

Simple and Compound Sentences and Conventions 
 

Copyright © 2013 by Expeditionary Learning, New York, NY. All Rights Reserved. 

NYS Common Core ELA Curriculum  •  G3:M3A:U3:L5  •  November 2013 

CCI Enhanced Module (Williamsville Central Schools) June 2015  •  2   
 

 

 

Agenda Teaching Notes 

1. Opening 

A. Engaging the Writer: Unpacking the Learning 

Targets (5 minutes) 

B. Mini-Lesson 2: Simple and Complex Sentences (10 

minutes) 

2. Work Time 

A. Revision Work Time (15 minutes) 

B. Concentric Circles: Sharing Revisions (10 minutes) 

C. Editing Work Time (15 minutes) 

3. Closing and Assessment 

A. Debrief: Success and Challenge (5 minutes) 

4. Homework 

A. Lesson 4 Homework 

 

• In advance: Create the Revising Sentences anchor chart using the sample provided in Supporting 

Materials. 

• As students are revising, they should keep out their copy of the Summary Writing Targets from Lesson 

4. This will help them attend to the criteria for a quality summary. 

• This lesson includes just 15 minutes for students to edit their summary paragraphs. If they do not finish 

the task, decide whether to assign it as homework or provide additional class time to complete the 

editing.  

• Reminder: The performance task is a book jacket designed to house the two writing pieces created 

within Unit 3: a summary paragraph of Peter Pan and a character opinion paragraph. The unit does not 

dedicate lesson time to the actual creation of the book jacket (which includes an illustration on the 

cover) or the publishing (word processing or rewriting in best handwriting) of the students’ writing.  

• Plan accordingly, making arrangements for technology time if students will word process their summary 

paragraphs. If students are hand writing their summaries, plan to have them complete this sometime 

following Lesson 5 (during another time of the day before the end of the unit).  

• Normally an activity like Concentric Circles for sharing would be used as part of a closing but it used in 

this lesson within the work time so that it directly follows the revision work.  

• Review: Conventions checklist (used in Modules 1 and 2; see Supporting Materials) 

• Review: Concentric Circles protocol 
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Lesson Vocabulary Materials 

revise, simple, compound, conjunction • Students’ Lesson 4 Homework  

• Writing Process anchor chart (from Lesson 3; for display) 

• Rain School Model Summary (from Lesson 1) 

• Revising Sentences anchor chart (for display in Opening B) 

• First drafts of students’ Peter Pan summary (from Lesson 4) 

• Students’ Summary Writing Targets (from Lesson 3) 

• Sentence Frames for Concentric Circles anchor chart (for display) 

• Peter Pan Summary Conventions Checklist (one for display) 

• Lesson 5 Homework (one per student) 
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Opening Meeting Students’ Needs 

A. Engaging the Writer: Unpacking the Learning Targets (5 minutes) 

• Welcome students back to the work of Unit 3. Bring students together as a group with their Lesson 4 Homework. 

Congratulate students on their first draft writing from Lesson 3. Display the Writing Process anchor chart (Lesson 3). 

Gesture to the fourth step – revise. Ask students to turn and talk with a nearby student about what it means to revise 

writing. Within the writing process, clarify for students that this is where they are in their journey as writers. Remind them 

that effective writers always revise, or look at their writing again and change things to make it stronger.  

• Read the first target aloud to students: I can revise my Peter Pan summary paragraph to include simple and compound 

sentences.” Remind students that they have already worked hard to revise their writing throughout the year. Point out that 

the word revise literally means “to look again.” The prefix “re” means again, and “vise” means look. They are looking at their 

writing again to see how they can make it even better.  

• Underline the words simple and complex. Invite students to pair share what they know about these words. 

• Review with students the definitions of simple and compound sentences. Students can look at Part A on their homework at 

the definitions. Additionally, supply the following for students: 

simple = easy or basic 

compound = made up of two parts (tell students that the prefix “com-” means together)  

• Tell the students that experienced writers use both simple and compound sentences. Ask students why writers might 

consider the variety for their sentences.  

• If necessary, guide students toward the understanding that sentence variety makes their writing more interesting and lively. 

Too many simple sentences, for example, will sound choppy, but too many long sentences will be difficult to read and hard 

to understand. Later in the lesson, they will revise their paragraphs to include a variety of sentences which will make their 

writing more interesting.  

• Direct students to the next three targets and read them aloud. Again, ask students to pair share what step this is within the 

writing process and what they think they will be doing in the second part of the lesson based on these targets. Students are 

very familiar with these targets and should be able to easily identify that they will edit, or polish, their writing to make it 

easier to read. They will do this by attending to the conventions of their writing – their spelling, capitalization, punctuation, 

and grammar. 
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Opening (continued) Meeting Students’ Needs 

B. Mini-Lesson 2: Simple and Compound Sentences (10 minutes)  

• Display the Rain School Model Summary (from Lesson 1). Say to students: “Let’s look again at the model summary 

for Rain School. Remember, we are trying to have both simple and compound sentences in our paragraphs so they are more 

interesting to read. As I read the paragraph aloud, look and listen for both simple and compound sentences.” 

• Read the paragraph aloud as students follow along. After reading, invite students to pair share one simple sentence that they 

noticed in the paragraph. Listen for students to name the following sentences:  

– Rain School is a powerful story about Thomas, a boy who lives in the country of Chad.  

– Thomas is very excited to be going to school.  

– His teacher says that building the school will be the children’s first lesson.  

– He and the other children help to build the schoolhouse from mud and grass.    

– Then they get to learn how to read and write with their wonderful teacher.  

– Thomas and the other children are not sad.  

– The teacher tells the children that they will rebuild the school again next year.  

– It was interesting to read about a school so far away.  

• Cold call students to share the simple sentences they identified and highlight them as they’re shared.  

• Next, invite students to pair share a compound sentence they noticed. Listen for students to name any of the following: 

– He goes to school on the first day, but he realizes that there is no school building. 

– At the end of the school year big rains come, and they totally wash the school building away. 

– Thomas’s school is like our school, since kids learn to read and write, but also very different from our school.  

• Tell students that you are going to show them how thoughtful writers might revise their writing to include a variety of 

sentences. Ask them to watch and listen carefully and track what you do as a writer to take two simple sentences and 

combine them into one compound sentence. 

• Display Part A only of the Revising Sentences anchor chart. Read aloud the sentences: “His teacher says that building 

the school will be the children’s first lesson. He and the other children help to build the schoolhouse from mud and grass.”         

• All students developing academic 

language will benefit from direct 

instruction of academic vocabulary. 

• Consider strategic pairs of students 

for the Simple and Compound 

Sentences activity in Work Time A. 

• Consider writing and breaking down 

multistep directions into numbered 

elements. Struggling learners can 

return to these guidelines to make 

sure they are on track. 

• Consider pulling a small group of 

students who might need targeted 

support with their drafting. 
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Opening (continued) Meeting Students’ Needs 

• Think aloud: “These are both simple sentences. I think I could combine them into a compound sentence using the 

conjunction so. Let me see how that sounds: ‘His teacher says that building the school will be the children’s first lesson, so he 

and the other children help to build the schoolhouse from mud and grass.’”  

• Write above your original sentences, placing a caret mark (a ‘V’) at the exact place where you want to conjunction so. If 

students are not familiar with proofreading marks like the caret mark, explain that this particular proofreading mark is to 

show that you are adding something to the writing and it shows as well exactly where.  

• Reread the sentence: “His teacher says that building the school will be the children’s first lesson, so he and the other children 

help to build the schoolhouse from mud and grass.”  

• Think aloud: “I think that sounds more interesting and less choppy.” Point out that the word “and” in this sentence is not 

used as a conjunction to join two simple sentences; rather, it’s showing that the houses were built of grass as well as mud.  

• Reveal Part B of the Revising Sentences anchor chart. Here students are shown two ways the same information can be 

worded. Read aloud each version. Point out to students that in the book Rain School, author James Rumford used the 

wording shown in the second example. Ask them to think-pair-share to discuss why they think the author chose the wording 

he did for his story.  

• Help students to understand that often wording is chosen for how it sounds when read out loud. In this case, it must have 

been important to James Rumford for there to be these three simple sentences rather than one compound sentence or a 

combination of a simple and a compound sentence. They should remember this as they revise today. 

• Explain to students that they are going to do the same thing you just did – look at their draft writing to see and make needed 

revisions. They are going to revise their writing, looking for places where they might be able to combine two simple 

sentences into a compound sentence. There may also be a place where they could break a compound sentence into two 

simple ones if they feel that they have written an overly lengthy sentence.  

• Restate the first target again: “I can revise my Peter Pan summary paragraph to include simple and compound sentences.” 

• It’s important to let students know that for most of them, there may only be one or two places to make this specific type of 

revision. Some students may not have any place for such revision within their writing. 

• Following the two mini-lessons on 

simple and compound sentences, 

some students may reveal confusion 

when words like ‘and’ or ‘so’ are 

used but not as conjunctions. These 

students may assume that any time 

these words are used that it’s an 

indicator of a compound sentence 

when this is not always the case. For 

students who show this confusion, 

consider creating an exercise where 

you present multiple examples of 

sentences that use these words as 

conjunctions and other sentences 

that use these words but not as 

conjunctions. They can categorize or 

sort the examples. 
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Work Time (continued) Meeting Students’ Needs 

A. Revision Work Time (15 minutes) 

• Distribute students’ first draft Peter Pan summaries. Tell students they will now have some time to work on revisions 

to their summaries. Students should have out their copy of the Summary Writing Targets. 

• Encourage students to be reading their writing softly out loud so they can hear how it sounds. Doing this may bring ideas to 

mind for their revisions. Letting their own ears hear their sentences is also how students can become aware of missing words 

or endings as well as problems with grammar.  

• Stress that students should not be overly concerned with conventions at this point. They can attend more to spelling, 

capitalization, and punctuation when they are editing their writing. 

• Give the students 15 minutes to revise individually or in pairs. Circulate and confer with students as they revise their drafts. 

If students are stuck, provide further instruction by helping them identify sentences that could be combined or broken up. 

Remind students to use their Simple and Compound Sentences recording form if they need support.  

• Pull invitational groups as needed. 

An invitational group might look 

like the following: 

1. Gather the group with their first 

drafts and Simple and 

Compound Sentences recording 

forms. 

2. Have students reread their own 

first drafts, looking for simple 

and compound sentences.  

3. Review the recording form and 

ask students to think about their 

sentences. 

4. Give students an opportunity to 

share with each other what they 

decided to do to combine or 

break up sentences. Depending 

on the group size, pair them 

together for this or ask each 

student to share with the whole 

group. 

Note: Revising on handwritten drafts can be challenging for students. Skipping lines on the draft is helpful because it allows 

space for insertion of words or sentences. Students can also write new sentences in the margins or below the original draft 

with an arrow drawn to where the added words or sentences should be placed. Sticky notes are another way for students to 

make revisions.  

 

Technology Note: Drafting and revising with a web-based application that allows for the creation of documents that can 

be revised, edited, and stored online is an option to consider if such technology is available to students. Such applications 

make things like revision and editing easier for students. 
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Work Time (continued) Meeting Students’ Needs 

B. Concentric Circles: Sharing Revisions (10 minutes)   

• Invite students to bring their revised summary paragraphs and assemble into an inner and outer circle for the Concentric 

Circles protocol. (Half of the students form an inside circle, facing out; the others form an outer circle, facing in. All students 

should be facing a partner; if numbers are uneven, use a trio.) 

• Prompt students to share sentences that they revised during their revision work.  

• Display the Sentence Frames for Concentric Circles Activity anchor chart or project the sample provided in 

Supporting Materials. Tell students that as they share with a peer, they can use the sentence frame: “Originally I had the 

sentence: ______. I revised it to: ______. This improved my writing because _____.” Students need to make sure each 

person has a chance to speak.  

• Listen in as students are sharing their revision examples, and try to note three or four solid examples of revision to share-out 

whole group.  

• Ask students in the outer circle to rotate to the left a certain number of places. Repeat the share two or three more times. 

• Bring the attention back whole group. Use a few of the quality revision examples heard during the Concentric Circles activity 

to share-out whole group. Bring students into the conversation by asking what makes the example shared a good revision. 

• For students needing additional 

supports, consider offering a 

sentence frame, sentence starter, or 

cloze sentence to assist with 

language production and provide 

the structure required. There is a 

sentence frame chart for this part of 

the lesson in Supporting Materials. 

• Any sharing structure can be used in 

this portion of the lesson. There are 

three main benefits for sharing: 

- students get an opportunity to 

“show off” their work 

- students hear the ideas of their 

peers 

- students are using their oral 

language skills 
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Work Time (continued) Meeting Students’ Needs 

C. Editing Work Time (15 minutes) 

• Project the Conventions Checklist. Briefly review the contents of the checklist to help students know what to attend to 

while they edit. This tool is very familiar to students, so they will likely need little, if any, clarification. Remind students to 

use their checklists to identify what they need to work on to edit their writing.  

• Give students about 12 minutes to edit their writing for correct capitalization, spelling, punctuation, and grammar. Confer 

and support as needed.  

• After some time working and editing on their own, invite students to work in partnerships, reading their work aloud to each 

other to extend their editing process. 

• For students who might have a difficult time finding their own errors, consider the following options: 

– Support them by identifying a few words to correct for spelling.  

– Gather a small group of students who might need the same type of correction so that they can help each other, with your 

guidance.  

– For students struggling to find punctuation corrections, read their writing aloud to them, emphasizing the missing 

punctuation (i.e., not pausing). Ask students to listen for a place for you to pause that makes sense.  

• After 12 minutes, pause students in their work and ask them to look over their Conventions Checklist and check their work 

against it. Ask students to complete the checklist, marking where they think their writing is at this point.  

• Make sure students have access to 

spelling and vocabulary resources 

such as dictionaries and 

thesauruses. 
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Closing and Assessment Meeting Students’ Needs 

A. Debrief: Success and Challenge Exit Ticket (5 minutes)   

• Distribute and display the Exit Ticket: Success and Challenge. Review the requirements of the exit ticket. 

• Tell students that when they write, they will often experience success with parts of their writing and challenges with other 

parts. Successes might be things that they felt were easy for them. Challenges might be things that may have been harder for 

them. Explain that it is helpful to identify what was successful and what was challenging because it helps them grow as 

writers. 

• Have them complete their exit ticket. If time permits, invite students to share with the whole group what they identified as 

their success and challenge. Collect the exit tickets for examination. 

  

Note: The Conventions Checklist has a place for teacher comments. Following today’s lesson, each student’s revised draft will need to be reviewed and comments 

placed where needed. This feedback will be helpful for students as they transition to producing the final copy needed for their performance task (book jacket). Lesson 

time is not provided for students’ final copies of their summaries or the opinion pieces created later in the unit. 

 

 

Homework Meeting Students’ Needs 

• Complete the Simple and Compound Sentences homework sheet. 

 

 

Determine the format for publishing these two pieces of writing for the Performance Task now and make the necessary arrangements for technology use (if 

applicable). Time is not devoted in these lessons for recopying in best handwriting or for word-processing; time is devoted instead to the instructional aspects of the 

writing process.  A hand-drawn illustration is needed for the cover of the book jackets. Consider coordinating now with the art teacher or arrange time for the artistic 

component.  
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Revising Sentences 

 

Part A 

His teacher says that building the school will be the children’s first 

lesson. He and the other children help to build the schoolhouse 

from mud and grass.       

 

___________________________________________________________ 

 

___________________________________________________________ 

 

___________________________________________________________ 

 

___________________________________________________________ 

 

Part B 

 

Inside it is cool and smells of the earth and of the fields ready for 

planting. 

 

Inside it is cool. It smells of the earth. It smells of the fields ready 

for planting. 

 



 

 

GRADE 3: MODULE 3A: UNIT 3: LESSON 5 

 

Copyright © 2013 by Expeditionary Learning, New York, NY. All Rights Reserved. 

NYS Common Core ELA Curriculum  •  G3:M3A:U3:L5  •  November 2013 

CCI Enhanced Module (Williamsville Central Schools) June 2015  •  13   
 

Sentence Frames for Concentric Circles Activity 

 

Originally I had the sentence: ______.  

I revised it to: ______.  

This improved my writing because _____. 
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Writing a Summary about Waiting for the Biblioburro 
(for Teacher Reference) 

 

Waiting for the Biblioburro is a wonderful story about a little girl 

who loves books and a librarian who makes her dreams come true. 

Ana loves stories. She often makes them up to help her little brother 

fall asleep. In her small village in Colombia, there is no school or 

library and there are only a few books and she has read them all. 

One morning, Ana wakes up to the sound of hooves. She sees a 

traveling library on the backs of two donkeys being led into her 

village by a special man – a librarian! She loves the librarian and his 

donkeys, Alfa and Beto. Ana is able to borrow books until the 

biblioburro, or traveling library, returns to her village. At the end of 

the book, Ana has a surprise of her own for the librarian – a book 

she wrote about him. 

 

  



 

 

GRADE 3: MODULE 3A: UNIT 3: LESSON 5 

 

Copyright © 2013 by Expeditionary Learning, New York, NY. All Rights Reserved. 

NYS Common Core ELA Curriculum  •  G3:M3A:U3:L5  •  November 2013 

CCI Enhanced Module (Williamsville Central Schools) June 2015  •  15   
 

Peter Pan Summary Conventions Checklist 

 

Name: 

Date: 

 
 

Lesson Targets:  
 I can use conventions to send a clear message to my reader. 

 I can use the writing process to plan, revise, and edit my writing (with support). 
 

Target Not Yet Almost 

There 

Excellent! Teacher Comments 

I can spell grade-appropriate 

words correctly.  

 

    

I can use available resources 

to check and correct the 

spelling of more difficult 

words. 

    

I can use correct end 

punctuation in my writing.  

 

    

I can capitalize my 

sentences. 

    

I can capitalize character 

names and titles correctly. 
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Exit Ticket: Success and Challenge 

 
 

Name: 

Date: 

 
1. Success: One success that I had editing my paragraph was: 

 

 

 

 

 

 

2. Challenge: One challenge that I had editing my paragraph was: 
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Lesson 5 Homework: 

 

Name: 

Date: 

 
 

Reminder: 
 

A simple sentence contains a subject and a verb and shows a complete thought. 
 

A compound sentence is two simple sentences joined by a conjunction. A conjunction is 

a connecting word like or, and, nor, but, or, yet, so. 
 

 

Practice – Simple or Compound? 
 

1. Sarah likes to play board games, but Josh would rather play outside. 

     ___________________________________ 
 

2. After school Fredo did his homework. 

     ___________________________________ 
 

3. The friends rode their bikes to the park. 

     ___________________________________ 
 

4. Annika and Shannon made posters to advertise the concert. 

     ___________________________________ 

 
 
Practice – Separating a Compound Sentence 
 

Kota got three books from the book fair but Julia only got two books. 
 

___________________________________________________________ 

___________________________________________________________ 
 


